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Essential Questions For Today

• How do the Big Ideas of the Professional Learning Community at Work 
Process connect to our practices and beliefs?

• What is the work of collaborative teams in the Professional Learning 
Community at Work Process?

• Where are you now and where will you go from here?
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Unit-5 Learning Targets: I Can ….

Name:__________________________________________________________________________

I Can Statements Teach This 
to Others

Do This 
by Myself

Do This 
With Help

Cannot 
Do This

Strong mathematicians can determine a fraction by 
finding a part of a whole. (5.1)

Strong mathematicians can write mixed numbers and 
improper fractions by understanding the whole, or one. 
(5.2)

Strong mathematicians can compare fractions by 
· Thinking which is closest to 0, ½, or 1
· Finding common denominators
· Noticing all the numerators are all the same (5.3)

Strong mathematicians can write equivalent fractions by 
multiplying or dividing the numerator and the 
denominator. (5.4)

Strong mathematicians can rename fractions as decimals 
by finding equivalent fractions with 10 or 100 as the 
denominator (5.5)

Strong mathematicians can rename fractions as decimals 
by dividing the fraction (5.6)

Strong mathematicians can find decimal equivalents by 
using a calculator. (5.7)

Strong mathematicians can convert fractions to 
percentages by changing the fractions to a decimal then 
to a percent. (5.8)

Strong mathematicians can identify different graphs by 
knowing the properties of each. (5.9)

Strong mathematicians can find the percentage of the 
area on a circle graph by using a percent circle. (5.10)
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Unit:  Ecosystems
Over the next three weeks, we’ll be studying the ecosystems of the world.  Specifically, we’ll be 
exploring how species live and interact with each other, the factors that explain how ecosystems 
change over time, and how species adapt to their environments.  
Essential Questions:
  How do plants survive and 

reproduce?
  What are photosynthesis and 

cellular respiration?
  How does energy 

flow through an 
ecosystem?

  How do the non-living and living 
things in an ecosystem interact?

  How do biotic/abiotic factors 
influence habitats?  

Learning Target Your Proof:

(1). I can explain how flowering plants survive 
and reproduce.  

This means I can correctly label the petals, 
sepals, stamens, anthers, and pistils on an 
illustration of a flower and detail the role that they 
play in the survival and reproduction of flowers.  

This also means that I can explain how plants 
use dormancy and tropism to help them to 
survive and thrive.

Rate Your Level of Understanding:

1 2 3 4 5
Grades Earned:
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(2). I can explain the role that photosynthesis 
and cellular respiration play in the survival of 
green plants.  

This means I can create a table that details the 
characteristics of both photosynthesis and 
cellular respiration. 

Rate Your Level of Understanding:

1 2 3 4 5
Grades Earned:

(3). I can explain how energy flows through an 
ecosystem.  

This means I can create an energy pyramid for a 
habitat that includes producers, primary 
consumers, secondary consumers and 
decomposers.

Rate Your Level of Understanding:

1 2 3 4 5
Grades Earned:
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(4). I can discuss the different ways that matter 
cycles through the environment.  

This means that I can explain the similarities 
and differences between the carbon, water and 
nitrogen cycle

Rate Your Level of Understanding:

1 2 3 4 5
Grades Earned:

(5). I can describe the role that biotic and abiotic 
factors play in the development of a habitat.  

This means I can choose a biome and explain 
how factors like temperature, soil conditions, 
amount of sunlight, diversity of food sources, 
and existence of predators have impacted the 
development of the habitat.

Rate Your Level of Understanding:

1 2 3 4 5
Grades Earned:

Vocabulary to Master:
Vocabulary to Master:
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  Petals   Sepals   Stamens   Anther   Pistil

  Photosynthesis   Cellular 
Respiration

  Cuticle   Stomata   Glucose (Sugars)

  Producers   Consumers   Decomposers   Food Chain   Food Web

  Dormancy   Tropism   Biotic   Abiotic   Limiting Factors

  Biome   Freshwater   Marine   Desert   Tundra

  Energy Pyramid   Transpiration   Parasitism   Mutualism   Commensalism
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Topic Proficiency Scale
Domain: Scientific Thinking and Practice

Topic: Scientific Method Research and Application
4.0 
Going Beyond

My understanding goes beyond all of the Complex Learning Goals

3.5 My understanding goes beyond some of the Complex Learning Goals

3.0
Grade Level 
Target
(Complex Goal)

I know all of the Simple and Complex Learning Goals

Understand how bias can affect scientific investigations and conclusions.
(7.1.1.11.1)

Understand how to critique procedures used to investigate 7.1.1.11.2)

Understand how to analyze and evaluate scientific experiments

Understand how to use a variety of print and web resources, inform 
investigations, and answer a scientific hypothesis. 7.1.1.1.1)

2.5 I know all of the Simple Learning Goals plus some of the Complex Goals

2.0
Grade Level 
Foundation
(Simple Goals)

I know all of the Simple Learning Goals

I Know the Six-Step Vocabulary: N/A

I know how to recognize bias in scientific investigations

I know procedures used to investigate a hypothesis

I know the parts of a scientific investigation

I know how to identify appropriate print and web resources for scientific 
investigations.

1 I know some of the Simple Goals

0 No evidence of knowing the Learning Goals
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Checklist: Letter to the Editor 
for Science Performance Task

(Source: Burke, Balanced Assessment: From Formative to Summative, 2010, p. 91)

Task:  Write a letter to the editor of a local newspaper to explain to the readers 
how moisture affects weather.

Not Yet
0

Yes
1

Accuracy of information: Did you …

Include two facts? _____________________ and __________________________

Include two statistics? ____________________ and _______________________

Use one quote? ______________________________________________________

Organization: Did you …

• Engage the reader?

• Write clear topic sentences?

• Write three support sentences to provide evidence?

• Provide a clear focus in your paragraphs?

• Provide a satisfying closure to your letter?

Usage: Did you check for …

• Correct grammar?

• Subject–verb agreement?

• A variety of sentence structures?

• Appropriate transitions?

Mechanics: Did you check for correct …

• Capitalization?

• Spelling?

• Punctuation?

(Balanced Assessment, page 1 of 2)
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Task:  Write a letter to the editor of a local newspaper to explain to the readers 
how moisture affects weather.

Not Yet
0

Yes
1

Content: Did you include ...

Two examples of weather patterns (for example, cold front)?

_______________________ and _____________________

Two examples of weather events (for example, tornado)?

_______________________ and _____________________

Accurate research on evaporation and weather?

Charts, graphs, and diagrams: Did you …

• Include two visuals (for example, one chart and one diagram)?

• Explain visuals clearly and accurately?

• Make your visuals easy to read?

• Make your visuals easy to understand?

• Present accurate information in the visuals?

Letter format: Did you include …

• The date?

• An appropriate salutation?

• A closing?

• Your signature?

Total Points: _________ out of 26
                                                                         23–26 = A
                                                                         21–22 = B                     
                                                                         18–20 = C
                                                                         17 or under = Not Yet

 Grade: _______

 Student comment:                                       

(Balanced Assessment, page 2 of 2)
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Quality Control / Checking Your Product 
Graphic Display of Data

 Judge the quality of your graph based on the standards we have identified for accurately graphing data. Place a check 
in the square that best describes where you see your work. What do you need to work on to reach a level 3?

Title Labels Accuracy Neatness

3 The graph contains a 
title that clearly tells 
what the data show.

                     

All parts of the graph 
(units of measurement, 
rows, etc) are correctly 
labeled.

                     

All data are accurately 
represented on the 
graph.

                     

The graph is very neat 
and easy to read

                     

2 The graph contains a 
title that suggests what 
the data show.

                     

Some parts of the graph 
are inaccurately 
labeled.

                     

Data representation 
contains minor errors.

                     

The graph is generally 
neat and readable.

                     

1 The title does not reflect 
what the data show OR 
the title is missing.

                     

The graph is incorrectly 
labeled OR labels are 
missing.

                     

The data are 
inaccurately 
represented, contain 
major, errors, OR are 
missing.

                     

The graph is sloppy and 
difficult to read. 

                     

Comments: 

Goals and Actions:
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Additional Resources Can Be Found At:

https://drive.google.com/open?
id=0B9zNZDW9rW3BUXdMYVZBaV9WcG8

S.O. WHAT

STRENGTHS OPPORTUNITIES

WHAT WE NEED TO DO
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The Power of Feedback
Feedback That Causes Thinking and 
Motivates Students to Take Action

Feedback That Can Shut Learning Down
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Common Assessment Data
Teacher: Petty

A Question of Numbers QuestionsQuestions
Student Name Math CFA 1 2 3 4 5 6
Ilse Absent

Emily 8 x x x x x x
Pedro 7 x x x x x
Alexia 6 x x x x
Adrian 8 x x x x x x
Aaron 2 x x
Luis 4 x x x x
Cristal 3 x x x
Brendon 3 x x x
Janyxa 5 x x x x
Brandon Absent

Ashia 2 x x
Seleste 5 x x x x
Andrew 5 x x x x
Anahi 7 x x x x x
Meleny Absent

Guadalupe 4 x x x
Angel 5 x x x x
Luis 8 x x x x x x
Juan 1 x
Jasmine 3 x x x
Jenifer 8 x x x x x x
Salvador 6 x x x x x
La-Bria 6 x x x x x
Delia 4 x x x
Jorge 2 x x
Litzi 5 x x x x
Issac 8 x x x x x x
Percentage at mastery
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Charting Our Results ~ How Did We Do?

Teacher

Assessment Results Unit 2 Team

Total 
Students

Question
Percentage of students who mastered the question

1 2 3 4 5 6

DATA PROTOCOL

WHAT DOES THE DATA TELL US?

Where did our students struggle the most? 

! Was it question construction?

! Was there a consistent pattern in the mistakes? 

Which instructional practices proved to be most effective? 

! Time?
! Resource?
! Strategy?
! Product?
! Motivation?

WHAT ARE WE GOING TO DO ABOUT IT?
What will be our intervention plan?

What classroom checks will we use and when?
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FLEXIBLE GROUPING PLAN

Students who need more 
time

Students who will benefit 
from more practice

Students who will benefit 
from enrichment or 

extension

Target 1

Target 2

Target 3

Target 4

Target 5

Target 6
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